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Abstract: The article addresses the issue of developing children's emotional intelligence through play
activities. It reveals the significance of emotional intelligence for the formation of a child's personality,
their successful socialization, and the establishment of constructive interactions with others. Special
attention is given to play methods and exercises aimed at recognizing and expressing emotions,
developing empathy, self-regulation, and communication skills. The article justifies the effectiveness of
using play activities as a key tool for forming emotional competence. It analyzes the psychological
characteristics of primary school age and proposes specific play directions for developing skills in
recognizing and regulating emotions. The role of teachers and parents in creating an emotionally
supportive environment is emphasized. It concludes that the systematic use of play technologies
contributes to the effective development of children's emotional intelligence.
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DEZVOLTAREA INTELIGENTEI EMOTIONALE A ELEVILOR
DIN INVATAMANTUL PRIMAR PRIN ACTIVITATI LUDICE

Rezumat. Articolul abordeaza problematica dezvoltarii inteligentei emotionale a copiilor prin intermediul
activitatilor ludice. Sunt evidentiate importanta inteligentei emotionale pentru formarea personalitatii
copilului, socializarea eficientd a acestuia si stabilirea unor interactiuni constructive cu cei din jur. O
atentie deosebitd este acordatda metodelor si exercitiilor ludice orientate spre recunoasterea si exprimarea
emotiilor, dezvoltarea empatiei, autoreglarii emotionale si a competentelor de comunicare. Este
argumentatd eficienta utilizarii activitatilor ludice ca instrument esential pentru formarea competentei
emotionale. Sunt analizate particularititile psihologice ale varstei scolare mici si sunt propuse directii
concrete de activitati ludice pentru dezvoltarea capacititii de recunoastere si reglare a emotiilor. Este
evidentiat rolul cadrelor didactice si al parintilor in crearea unui mediu favorabil dezvoltarii emotionale.
Se concluzioneaza ca utilizarea sistematica a tehnologiilor ludice contribuie la dezvoltarea eficientd a
inteligentei emotionale a copiilor.

Cuvinte-cheie: inteligentd emotionala, elevi din invatamantul primar, emotii, empatie, autoreglare

emotionald, exercitii ludice, activitati ludice, dezvoltare emotionald, interactiune interpersonala.

Introduction

In the modern educational process, great attention is paid not only to the intellectual
development of a child but also to the formation of their emotional sphere. The ability to
understand one's own feelings, recognize the emotions of others, manage one's emotional
state, and build constructive relationships is an important part of successful socialization.
The combination of these abilities is commonly referred to as emotional intelligence.
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The issue of developing emotional intelligence is particularly relevant in preschool
and early school age. It is during this period that a child actively learns to interact with
peers and adults, express their feelings, resolve conflicts, and control their own behavior.
One of the most effective means of forming emotional intelligence is through play
activities.

Emotional intelligence is the ability of a person to be aware of and understand
their own emotions, recognize the emotional states of those around them, manage their
feelings, and use this knowledge for effective communication and interaction.

In the structure of emotional intelligence, several key components can be identified:

e emotional self-awareness - the ability to understand and name one's own feelings;

e self-regulation - the ability to control emotional reactions and manage one's
behavior;

e empathy - the ability to understand the emotional state of another person;

e social skills - the ability to interact with others, negotiate, and resolve conflict
situations;

e motivation - the ability to use emotional resources to achieve set goals.

The formation of these components is especially effective when the child not only
receives information but also has the opportunity to practically apply the acquired
knowledge [1, 5, 6].

Emotional intelligence (EQ) is a type of intelligence responsible for recognizing
personal emotions and the emotions of those around us, as well as managing one's own
emotions.

The importance of emotional intelligence was first articulated by American
psychologists John Mayer and Peter Salovey in 1990. In 1995, Daniel Goleman
published a book in which he presented this idea. Subsequently, Salovey and Mayer, in
collaboration with David Caruso, released a new book with practical recommendations
for those interested in developing their EQ.

Despite the fact that people with high 1Qs and analytical abilities often deny the role
of emotions, emotional reactions help individuals make rational decisions. According to
some research, about 80% of a person's success in social and personal spheres of life is
determined by their level of EQ development, while only 20% is determined by 1Q,
which measures cognitive abilities. Thus, it can be said that emotional reactions are quite
intelligent in nature [2].

Research hypothesis: It is assumed that the systematic use of specially selected play
exercises will contribute to the increase of emotional intelligence levels in elementary
school students, the development of the ability to recognize their own emotions,
understand the emotional states of others, and interact constructively with peers.
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Play as a means of developing emotional intelligence is a natural and most
accessible form of activity for a child. In a play situation, children feel free, show
initiative, learn to interact with each other, and have the opportunity to express various
emotions.

Unlike traditional explanations, play allows a child to experience emotional
situations directly. For example, a child may find themselves in the role of an offended
friend, a caring parent, a fairy-tale hero, or a participant in a conflict situation. This helps
them learn to view events from different perspectives and better understand the feelings
of others [6].

The aim of the article: To theoretically justify and experimentally verify the
effectiveness of using play exercises for the development of emotional intelligence in
elementary school students.

Tasks:

1. To study the psychological and pedagogical literature on the problem of developing
emotional intelligence in elementary school students.

2. To clarify the concept of emotional intelligence and define its main components as
they apply to younger school-age children.

3. Determine the initial level of emotional intelligence of 4th-grade students.

4. Develop and conduct a set of game exercises aimed at recognizing and
understanding one's own emotions and the emotions of others.

5. Check the effectiveness of the proposed set through a pedagogical experiment.
Formulate practical recommendations for primary school teachers on developing
students' emotional intelligence.

Methods Used

Analysis of psychological and pedagogical literature on the problem of developing
emotional intelligence in primary school students; observation; conversation; diagnostic
tasks; pedagogical experiment, including diagnostic, formative, and control stages;
quantitative and qualitative analysis of the obtained results.

Particular importance is given to:

e role-playing games - develop empathy and interaction skills;

e didactic games - help recognize and name emotions;

e communicative games - form communication and cooperation skills;

e simulation games - teach to express and recognize emotional states;

e games for emotional self-regulation — help manage fear, anger, anxiety, and other
emotions [1, 6].

The theoretical foundations of gaming activities are the principles of domestic and
foreign psychological and pedagogical science regarding the role of play in the
development of a child's personality. Play is viewed not only as a form of entertainment
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but also as a crucial type of activity through which a child acquires social experience,
develops thinking, imagination, emotional sphere, and communication skills.

The main theoretical propositions can be presented as follows:

ePlay as a means of social development. In the process of joint play, a child learns
to interact with peers, negotiate, consider the interests of others, follow rules, and resolve
emerging conflicts.

ePlay as a means of emotional development. Play situations allow a child to express
various emotional states, recognize the emotions of others, and gradually master ways to
manage their own emotional reactions.

ePlay as a means of developing empathy. By performing different roles, a child has
the opportunity to view situations from another person's perspective. This contributes to
the formation of the ability to understand the feelings and experiences of those around
them.

ePlay as a means of self-regulation formation. Adhering to game rules requires a
child to control their behavior, manage immediate desires, wait their turn, and accept
both success and failure.

ePlay as a form of modeling social situations. In play, a child can safely reproduce
situations encountered in real life: friendship, conflict, help, cooperation, competition,
and reconciliation [2, 4].

Over the course of eight weeks, a series of gaming exercises was conducted with
4th-grade students, aimed at developing the emotional intelligence of younger
schoolchildren by forming skills in recognizing and understanding their own emotions
and the emotional states of others, developing empathy, self-regulation, and constructive
interaction with peers.

Objectives of the complex:

To teach children to recognize and name basic emotions.

To develop the ability to recognize and express one's own feelings.

To cultivate the capacity to understand another person's emotional state.

To foster empathy and skills of compassion.

To teach children to control emotional reactions in difficult situations.

To develop skills for positive communication and collaboration.

To form the ability to constructively resolve conflict situations.

To teach children to use words of support, sympathy, and gratitude [3, 7].

As part of the formative stage of the research, a program consisting of eight game
sessions aimed at developing the main components of emotional intelligence was
implemented with 4th-grade students.

O N R LD R
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Table 1. Structure of the emotional intelligence development program

N Topic of the lesson Main component
1. | «Introduction to the world of emotions» | Emotional awareness
2. | «What am i feeling?» Emotional self-discovery
3. | «Why do we experience emotions?» Awareness and expression of emotions
4. | «l understand youy Understanding emotions
5. | «Learning to manage anger» Empathy
6. | «<How to cope with resentment and . -
. Emotional self-regulation
anxiety»
7. | «Learning to resolve conflictsy Emotional self-regulation
8. | «We are able to understand emotionsy Consolidation of all components

Obtained results

The game-based approach allowed for modeling emotionally significant situations,
discussing behavior options, and consolidating the acquired skills in practical activities.

The emotional intelligence diagnostic form consisted of ten simple questions such
as: | understand when | am angry; | can say why | am sad; name emotions; | notice when
my friend is sad; | can calm down if | am very angry; | can express my feelings without
hurting others; | can negotiate in conflict situations; | can put myself in someone else's
shoes; | can calmly accept criticism; | notice when my mood starts to worsen [8].

After the 8th session, we conducted a follow-up diagnosis using the same tasks that
were used before implementing the formative program. Evaluation: 2 points — the answer
is complete and emotionally correct, well-articulated; 1 point — the answer is partially
correct but insufficiently justified; O points — the answer is absent or incorrect. High
level: 16-20 points, medium level: 10-15 points; low level: 0-9 points.

Table 2. Comparative characteristics of results before and after the experiment

L Before the experiment After the experiment (person
evel
(person %) %)

High 6 (24%) 13 (52%)
Medium 16 (64%) 10 (40%)
Low 3 (12%) 2 (8%)

Before Experiment After Experiment

Low Low
12.0%
High e,

52.0%

Medium

Medhem

Figure 1. Distribution of 4th-grade students by levels of emotional intelligence
before and after the experiment
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25 students participated in the study. In the figure 1, the pie charts reflecting the
dynamics of emotional intelligence development before and after the experiment.

At the initial stage of the study, it was found that a significant portion of students
experienced difficulties in identifying emotional states, explaining the causes of
emotions, and choosing constructive ways to behave in emotionally tense situations. The
most pronounced difficulties were identified in the areas of emotional self-regulation and
empathy.

During the formative stage, a set of game exercises aimed at developing emotional
awareness, understanding emotions, empathy, and self-regulation skills was included in
the educational process.

The results of the repeated diagnostics showed a positive trend in the emotional
intelligence indicators of the students. The number of children with high and medium
levels increased, while the number of students with low levels decreased. The most
noticeable changes were observed in the ability to recognize emotions, understand
another person's emotional state, and choose constructive ways to respond in problematic
situations.

The results obtained suggest that the systematic use of game methods creates
favorable conditions for the development of emotional intelligence in younger
schoolchildren.

During the experiment, a distinctly positive dynamic was recorded. The number of
students at the highest level more than doubled—from 24% to 52%. This occurred due to
the transition of students from the medium level (which decreased by 6 students) and the
low level (which decreased by 1 student). The experiment can be considered successful.

For game exercises to truly contribute to the development of emotional intelligence,
it is important for the educator to adhere to several conditions:

1. It is necessary to create a safe and friendly atmosphere. The child should not be
afraid to incorrectly name an emotion or express it.

2. After the game, it is advisable to conduct a brief discussion. Reflection helps the
child to realize the experience gained. Questions can be asked such as: “What did
you feel?”, “Why did the character act that way?”, “How could this situation have
been resolved differently?”.

3. Game exercises should be appropriate for the age and individual characteristics of
children. For younger schoolchildren, short, clear, and emotionally rich tasks are
particularly effective.

4. Games should ideally be conducted regularly. A one-time exercise does not form a
stable skill, so game elements should be systematically included in lessons, class
hours, extracurricular activities, and educational work.
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The teacher is not only the organizer of the games but also an example of
emotionally literate behavior. The child observes how the adult reacts to mistakes,
conflict situations, and emotional expressions of students.

Conclusions

Emotional intelligence is an important component of the harmonious development
of a child's personality in the primary school age. The ability to recognize and understand
one's own emotions, manage them, consider the emotional state of others, and interact
constructively with other people significantly influences the success of communication,
learning, and the child's adaptation in the school environment.

The analysis of the emotional development characteristics of 4th-grade children
shows that this age is a favorable period for the purposeful formation of emotional
intelligence. During this period, children are already capable of realizing the reasons for
their emotional states, understanding the experiences of others, and gradually mastering
ways of emotional self-regulation. At the same time, some students may still face
difficulties in expressing feelings, controlling negative emotions, resolving conflicts, and
showing empathy.

The development of emotional intelligence should be carried out systematically and
take into account the age characteristics of younger schoolchildren. The most effective
methods are game exercises, discussions of emotional situations, role-playing games,
elements of art therapy, and exercises for developing empathy and self-regulation.

Thus, targeted work on developing emotional intelligence in early school age
contributes to the formation of emotional awareness, self-control, empathy, and
constructive communication skills in children. This, in turn, creates conditions for a more
favorable psychological climate in the classroom and successful social and personal
development of students.
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